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Ayers, D. M., & Coeling, H. (2005). Incorporating research into associate 

degree nursing curricula. The Journal of nursing education, 44(11), 515-

518.  

All nurses are urged to be involved in research as participants and/or 

consumers. Such involvement may range from using research findings to 

participating in one or more of the research process steps to serving as 

principle investigator of a funded study. Clinicians at the bedside, 

including associate degree (AD) nurses, are well positioned to contribute 

to the body of nursing knowledge and enhance nursing care by 

identifying nursing care problems worthy of research, collecting data for 

nursing studies, and applying research findings in the care they provide. 

Minimal literature has addressed the preparation of AD students to assist 

in the research process. In this article, we describe how one AD program 

prepared students for their role as research participants. Content about 

the research process was presented in an easy-to-understand, clinically 

focused manner, and a brief research experience was provided to 

motivate and prepare these students for research involvement as nurses 

prepared at the AD level. The educational objectives were met, although 

time constraints limited students' opportunity to learn about research. 

(Source: PubMed)  

Baker, C. M. (2000). Problem-based learning for nursing: Integrating lessons 

from other disciplines with nursing experiences. Journal of professional 

nursing : Official journal of the American Association of Colleges of 

Nursing, 16(5), 258-266.  

Problem-based learning (PBL) is a philosophy and teaching method that 

structures knowledge in clinical contexts, strengthens motivation to 

learn, develops clinical reasoning skills, and enhances self-directed and 



life-long learning. During the past 30 years, PBL has been implemented 

in schools of medicine worldwide, including 100 of the 126 schools in the 

United States. This article reviews the international PBL literature and 

focuses on the key aspects of this paradigm in educating health 

professionals: recent history and worldwide diffusion, basic 

characteristics and rationale, typical case presentation, student and tutor 

roles, and data-based outcomes. Conclusions from selected meta-

analytic studies of assessment are described and discussed. The potential 

of PBL for nursing education is examined. Key implementation issues are 

identified, including the challenge to persuade faculty to move from 

efficient teaching to effective learning. (Source: PubMed)  

Banning, M. (2005). Conceptions of evidence, evidence-based medicine, 

evidence-based practice and their use in nursing: Independent nurse 

prescribers' views. Journal of clinical nursing, 14(4), 411-417.  

AIM: The purpose of this study was to explore nurses' conceptions of 

evidence and evidence-based practice, whether there are differences 

between evidence-based practice and evidence-based medicine and to 

identify the uptake of research evidence in the workplace. 

BACKGROUND: The use and comprehension of the term 'evidence-based 

practice' in relation to nursing shows remarkable variation. Numerous 

definitions are provided, some tend to be closely related to the concept 

'evidence-based medicine'. Independent nurse prescribers need to be 

able to understand the concept of evidence-based practice to utilize and 

apply this concept in order to provide adequate medication management 

of their patients. METHOD: Data were generated by focus group 

interview and open question questionnaire and analysed by analytical 

abstraction. RESULTS: Nurses offered a variety of views on the use and 

uptake of evidence in the workplace. Some nurses acknowledged that 

they did not read research papers but were aware that they used a lot of 

evidence in their practice. Nurses had difficulty differentiating evidence-

based practice from evidence-based medicine. CONCLUSIONS: Nurses 



were familiar with the research process but not the canons of evidenced-

based practice. The data generated indicate different levels of evidence 

are used by nurses. This may be a reflection of the level of intrigue of the 

nurses involved. RELEVANCE TO CLINICAL PRACTICE: The education and 

training of independent nurse prescribers should include the exploration 

of evidence from randomized controlled trials and from naturalistic 

studies and their contribution to evidenced-based practice and evidence-

based medicine. Both concepts need to be explored in relation to the 

medication management of patients. (Source: PubMed)  

Belcher, J. V., & Vonderhaar, K. J. (2005). Web-delivered research-based 

nursing staff education for seeking magnet status. The Journal of nursing 

administration, 35(9), 382-386.  

Nurses use evidence to create clinical practice guidelines to standardize 

patient care. Evidence-based practice is based on research findings and 

research evidence that guide clinical decision making and patient care. 

Continuing education helps nurses maintain professional competence in 

dealing with the continuous influx of new knowledge in rapidly changing 

healthcare systems. Computer and Web-based education can provide 

dynamic, information-rich learning opportunities. These multimedia 

applications may be used to improve the quality and efficiency of 

teaching at a time when resources are limited. (Source: QSEN Team)  

Brancato, V. C. (2006). An innovative clinical practicum to teach evidence-

based practice. Nurse educator, 31(5), 195-199.  

A clinical practicum was successfully implemented for RN to BSN 

students to apply evidence-based practice to actual clinical problems 

affecting nursing practice. The author describes how this practicum was 

implemented and the requisite resources and support systems. This 

senior-level capstone course enabled students to understand and value a 

lifelong learning approach to evidence-based practice. (Source: PubMed)  



Brucker, M. C. (2005). Providing evidence-based care. you can understand 

research and use it in practice! AWHONN lifelines / Association of 

Women's Health, Obstetric and Neonatal Nurses, 9(1), 46-55.  

This article details the difference between evidence-based care and 

expert-based care, categorization of the levels of evidence, and 

strategies and recommendations on how to analyze data. (Source: QSEN 

Team)  

Burke, L. E., Schlenk, E. A., Sereika, S. M., Cohen, S. M., Happ, M. B., & 

Dorman, J. S. (2005). Developing research competence to support 

evidence-based practice. Journal of professional nursing, 21(6), 358-363.  

This article describes one step in the process that was undertaken to 

prepare for the introduction of evidence-based practice (EBP) into the 

curriculum across the Bachelor of Science in Nursing, Master of Science 

in Nursing, and Doctor of Philosophy programs, as well as the programs 

that were under development, Clinical Nurse Leader and Doctor of 

Nursing Practice, at the University of Pittsburgh School of Nursing. 

Expected research competencies were identified for each level or 

academic year within each program. Based on these competencies, 

recommendations on how to modify the curriculum into one that would 

support students' acquisition and development of the skills necessary to 

be successful in matriculating through an EBP curriculum were 

developed. Evaluation mechanisms for the achievement of these 

competencies vary across the academic programs and will include 

performance on capstone projects, comprehensive examinations, and 

program milestones for doctoral students. The establishment of 

evidence-based competencies provided a foundation for the development 

of new teaching approaches and the curricular revisions across the three 

academic programs. Thus, the University of Pittsburgh model of 

educating for EBP is based on a sequential layering of research 

competencies throughout the curriculum. (Source: PubMed)  



Burns, H. K., & Foley, S. M. (2005). Building a foundation for an evidence-

based approach to practice: Teaching basic concepts to undergraduate 

freshman students. Journal of professional nursing, 21(6), 351-357.  

The University of Pittsburgh School of Nursing introduced evidence-based 

practice (EBP) into the freshman-level curriculum this year. This article 

describes the reasons behind this decision, the development of the 

curriculum, the specific EBP content, and the student assignments. The 

introduction of EBP into the first-level nursing curriculum has proven to 

be successful; consideration is even being given to expanding the EBP 

content. (Source: PubMed)  

Callister, L. C., Matsumura, G., Lookinland, S., Mangum, S., & Loucks, C. 

(2005). Inquiry in baccalaureate nursing education: Fostering evidence-

based practice. The Journal of nursing education, 44(2), 59-64.  

With the increasing emphasis on evidence-based nursing practice, nurse 

educators need to more fully implement teaching strategies that help 

students gain critical thinking skills related to inquiry and understand the 

importance of evidence-based nursing practice. Research and scholarship 

emphases in one baccalaureate nursing program, student-identified 

benefits, and challenges associated with incorporating inquiry across the 

curriculum are described in this article. In clinical journal entries, 

students described the following benefits associated with curricular 

emphasis on inquiry: increased interest in evidence-based nursing 

practice and participating in the generation of research; enhanced critical 

thinking skills through the development of knowledge, experience, and 

competencies; increased motivation to continue professional growth and 

development by participating in lifelong learning; the desire to become 

better consumers of research findings; better understanding of the "real 

world" of clinical research; and increased desire to pursue graduate 

studies in nursing. The challenge to promote student growth toward 

competence in the application of evidence-based principles in clinical 

practice is ongoing. (Source: PubMed)  



Ciliska, D. (2005). Educating for evidence-based practice. Journal of 

professional nursing, 21(6), 345-350.  

Several countries have developed policy initiatives that require health 

care to be evidence based and health science students to study under an 

evidence-based curriculum as well as learn how to practice in an 

evidence-based way. Evidence-based nursing (EBN) is too new to have 

any actual research on which to base a curriculum. However, in the 

absence of evidence, several schools of nursing have moved or are 

moving forward. This article presents ideas and examples gleaned from 

colleagues around the world on the why's and how's of teaching EBN. 

Finally, this article calls for the funding and planning of an evaluation of 

evidence-based curricula and teaching strategies for continued 

development of the field. (Source: PubMed)  

DiCenso, A., Guyatt, G., & Ciliska, D. (2005). Evidence-based nursing: A 

guide to clinical practice. St. Louis, MO; London: Mosby. 

Written in response to numerous requests by nurse practitioners and 

other graduate faculty for a nursing literature resource, this book is 

based on the Users' Guides to the Medical Literature: A Manual for 

Evidence-Based Practice by Dr. Gordon Guyatt and Dr. Drummond 

Rennie, published in 2001 by the AMA. Revised for the nursing audience, 

Evidence-Based Nursing is a reader-friendly, accessible guide that 

features plentiful examples from the nursing literature and the addition 

of specific nursing issues such as qualitative research, with direct 

application for clinical practice. Drs. DiCenso, Ciliska, and Guyatt are 

three of the leaders in the evidence-based nursing community and 

command worldwide recognition. Evidence-Based Nursing will enable 

nurses to frame their clinical questions in a way that will help them find 

and distinguish between strong and weak evidence; clearly understand 

study results; weigh the risks and benefits of management options; and 

apply the evidence to their individual patients to improve outcomes. 

(Source: Publisher)  



Duffy, M. E. (2005). Translation research: Its relationship to evidence-based 

practice. Clinical nurse specialist CNS, 19(2), 60-62.  

Despite a growing body of literature documenting the results of well-

designed clinical intervention research, few findings are effectively 

implemented in clinical practice settings. Although translation research is 

still in its infancy, much is being done to enhance its development. Nurse 

scientists and nurse clinicians need to work together to develop, 

implement, and evaluate carefully crafted translational research projects. 

(Source: Publisher)  

Ferguson, L., & Day, R. A. (2005). Evidence-based nursing education: Myth 

or reality? The Journal of nursing education, 44(3), 107-115.  

This article explores the concept of evidence-based nursing education. 

Because nurse educators incorporate evidence-based practice as a basic 

tenet of their programs, they assume nursing education itself is evidence 

based. Nursing education has a body of knowledge on which nurse 

educators base teaching, educational strategies, and curricular designs, 

but most of this knowledge is tacit, experiential, and based on practice. 

This knowledge relates to the art of teaching in nursing and can warrant 

the practice of nurse educators. However, research is also necessary to 

demonstrate the effectiveness of teaching approaches and strategies. 

Nurse educators need to develop the science of nursing education 

through qualitative and quantitative research, to add to the tacit 

knowledge underpinning nursing education strategies. When the science 

of nursing education is adequately developed through rigorous research, 

we will truly be able to say that nursing education is evidence based. 

Until then, it may be only a myth. (Source: PubMed)  

Fineout-Overholt, E., Melnyk, B. M., & Schultz, A. (2005). Transforming 

health care from the inside out: Advancing evidence-based practice in 

the 21st century. Journal of professional nursing : Official journal of the 

American Association of Colleges of Nursing, 21(6), 335-344.  

Health care is in need of change. Major professional and health care 



organizations as well as federal agencies and policy-making bodies are 

emphasizing the importance of evidence-based practice (EBP). Using this 

problem solving approach to clinical care that incorporates the 

conscientious use of current best evidence from well designed studies, a 

clinician's expertise, and patient values and preferences, nurses and 

other health care providers can provide care that goes beyond the status 

quo. Health care that is evidence-based and conducted in a caring 

context leads to better clinical decisions and patient outcomes. Gaining 

knowledge and skills in the EBP process provides nurses and other 

clinicians the tools needed to take ownership of their practices and 

transform health care. Key elements of a best practice culture are EBP 

mentors, partnerships between academic and clinical settings, EBP 

champions, clearly written research, time and resources, and 

administrative support. This article provides an overview of EBP and 

offers recommendations for accelerating the adoption of EBP as a culture 

in education, practice and research. (Source: PubMed)  

Fonteyn, M. (2005). The interrelationships among thinking skills, research 

knowledge, and evidence-based practice. The Journal of nursing 

education, 44(10), 439.  

This editorial introduces this month's issue of the Journal of Nursing 

Education. The articles confirm that nursing faculty continues to strive to 

develop and improve their students' thinking skills and to provide them 

with the requisite knowledge and understanding of research needed to 

support the type of evidence-based practice that has become the 

expectation of our profession. The work exemplified by the authors in 

this issue has important implications for faculty, researchers, and 

clinicians. (Source: Publisher)  

Hopp, L. (2005). Minding the gap: Evidence-based practice brings the 

academy to clinical practice. Clinical nurse specialist CNS, 19(4), 190-

192.  

Heavy teaching loads and the relationships between schools of nursing 



and clinical settings pose challenges to faculty clinical practice. Many 

schools of nursing that prepare CNS graduates are not part of major 

medical centers where the division between school and practice arena 

blurs. Evidence-based practice (EBP) can provide faculty with an 

opportunity to mind the gap between the clinical practice platform and 

the academic train that diverts from the essence of CNS being—

influencing patients, nurses, and healthcare systems. This article 

describes the nature of CNS practice and the facilitation of EBP as a 

solution to bridge the gap. (Source: QSEN Team)  

Institute of Medicine. (2001). Crossing the quality chasm: A new health 

system for the 21st century. Washington, DC: National Academy Press. 

Crossing the Quality Chasm makes an urgent call for fundamental change 

to close the quality gap. This book recommends a sweeping redesign of 

the American health care system and provides overarching principles for 

specific direction for policymakers, health care leaders, clinicians, 

regulators, purchasers, and others. In this comprehensive volume the 

committee offers: a set of performance expectations for the 21st century 

health care system; a set of ten new rules to guide patient-clinician 

relationships; a suggested organizing framework to better align the 

incentives inherent in payment and accountability with improvements in 

quality; and key steps to promote evidence-based practice and 

strengthen clinical information systems. (Source: QSEN Team)  

Ironside, P. M. (2005). Teaching thinking and reaching the limits of 

memorization: Enacting new pedagogies. The Journal of nursing 

education, 44(10), 441-449.  

Contemporary practice environments are complex and require students 

and new graduates to possess high-level thinking capabilities to ensure 

patient safety and quality of care. To achieve this goal, many nurse 

educators are exploring new pedagogies (critical, feminist, 

phenomenological, and postmodern) to teach students the practices of 

thinking that contemporary clinical situations demand. These new 



pedagogies offer alternatives to the predominant use of conventional 

pedagogies, which emphasize students' memorization of content and its 

subsequent application in practice situations. This study, using 

Heideggerian hermeneutics, documents how teachers are using new 

pedagogies in ways that shift their attention to teaching thinking and 

away from devising strategies to help students memorize and apply more 

content. One of the themes that emerged from this study, Teaching 

Thinking and Reaching the Limits of Memorization, and two subthemes, 

Thinking AS Memorization and Recall, and Beyond Memorization: 

Thinking in Context are presented. (Source: PubMed)  

Ironside, P. M., & Speziale, H. S. (2006). Using evidence in education and 

practice: More findings from the national survey on excellence in nursing 

education. Nursing education perspectives, 27(4), 219-221.  

The article reports on the evidence- based practice in the nursing 

education curricula. The results of surveys show that teaching in an 

evidence-based method helps prepare their students for evidence-based 

practice of nursing. Consistency in some of the findings also reflects the 

effectiveness of evidence-based teaching. Some of the findings include 

that technology will continue to affect and influence the learning and 

teaching environment, both students and faculty will keep on learning 

from evidence-based education and evidence plays a vital role to cope 

with technological changes in the environment. (Source: Publisher)  

Killeen, M. B., & Barnfather, J. S. (2005). A successful teaching strategy for 

applying evidence-based practice. Nurse educator, 30(3), 127-132.  

Evidence-based practice (EBP) is the conscientious use of the best 

evidence contained in the literature to guide healthcare decisions. The 

authors describe how their baccalaureate program prepares its graduates 

to be successful in implementing EBP in their nursing practice. Outcomes 

of sustained student projects in agency settings are presented. They 

posit that BSN students, agency personnel, and faculty can lead practice 

innovations supported by EBP. (Source: PubMed)  



Klardie, K. A., Johnson, J., McNaughton, M. A., & Meyers, W. (2004). 

Integrating the principles of evidence-based practice into clinical practice. 

Journal of the American Academy of Nurse Practitioners, 16(3), 98, 100-

2, 104-5.  

This series of articles illustrates many considerations relevant to the 

application of clinical practice guidelines (CPGs). This particular column 

describes the actions of a nurse practitioner (NP) striving to understand 

the foundations of recommendations that are based largely on expert 

opinion. Although application of CPGs does not generally require this 

degree of investigation, it is essential that providers understand the 

processes used to interpret the basis of recommendations, including the 

application of the basic statistical concepts, when making decisions about 

how recommendations apply to individual patient scenarios. Utilizing 

evidence-based practice when providing patient care requires a range of 

skills that allows the NP to locate appropriate research evidence, to 

develop an understanding of the statistics used in interpreting and 

reporting research, and to evaluate the effects of interventions on patient 

outcomes. The application of the key concepts of evidenced-based 

practice within the primary care setting is explored through a 

hypothetical patient scenario, which was created as the focal point for 

three articles that illustrate principles of evidence-based practice. The 

goal of this series of articles is to provide a basic understanding of 

evidence-based practice and its application in clinical practice. This article 

explores the use of interventions selected from CPGs and investigates 

the potential effects of recommended interventions on patient outcomes. 

Commonly encountered statistical concepts are reviewed, and examples 

of their application in interpreting and reporting research are 

demonstrated. The principles of relative risk, relative risk reduction, 

absolute risk reduction, and numbers needed to treat are described. This 

review provides the NP with some basic skills to determine both the 

quality and usefulness of research. (Source: PubMed)  



Klem, M. L., & Weiss, P. M. (2005). Evidence-based resources and the role of 

librarians in developing evidence-based practice curricula. Journal of 

professional nursing, 21(6), 380-387.  

The implementation of evidence-based practice (EBP) requires acquisition 

and use of a complex set of skills, including the ability to locate and 

critically evaluate clinically relevant research literature. In this article, we 

discuss information resources and tools that may be of value to 

educators faced with the task of teaching students to search for and 

evaluate research-based evidence. In addition, we discuss how health 

sciences librarians, with the use of new models of information instruction 

and delivery, can work with nursing faculty in developing curricula for 

training students in EBP. (Source: PubMed)  

Lever, K. A. (2005). Introducing students to research: The road to success. 

The Journal of nursing education, 44(10), 470-472.  

Introduction of the terminology associated with research can overwhelm 

both students and faculty. In this article, I describe an interactive 

method for teaching undergraduate nursing students about the concepts 

involved in the research process. The "Research Road to Success" is a 

board game created to promote active learning using repetition, peer 

collaboration, group dynamics, and questioning. The game has been part 

of the curriculum for three years, with positive results. Nurse educators 

and students can benefit from the incorporation of creative methods to 

stimulate interest in and understanding of nursing research. (Source: 

PubMed)  

Levin, R. F., & Feldman, H. R. (Eds.). (2006). Teaching evidence-based 

practice in nursing: A guide for academic and clinical settings. New York: 

Springer. 

This book captures creative approaches for teaching Evidence Based 

Practice. It includes comprehensive and unique strategies for teaching 

EBP for all types of learners across a variety of educational and clinical 

practice settings. The concrete examples of teaching assignments 



provided in the book bring the content alive and serve as a useful, 

detailed guide for how to incorporate this material into meaningful 

exercises for learners. (Source: Publisher)  

Mattila, L. R., Koivisto, V., & Haggman-Laitila, A. (2005). Evaluation of 

learning outcomes in a research process and the utilization of research 

knowledge from the viewpoint of nursing students. Nurse education 

today, 25(6), 487-495.  

The purpose of this descriptive study was to evaluate the learning that 

takes place in a research process of nursing students when writing their 

Bachelor's theses and to describe the learning outcomes in utilizing 

research knowledge. The sample comprised nursing students from a 

Finnish polytechnic. All of them worked with their Bachelor's theses. The 

data were collected by a questionnaire constructed for this study and 257 

nursing students participated in the study. The data were analysed by 

SPSS 10.0 software. The students knew the steps of the research 

process moderately well. Most of the students responded that research 

results had been implemented in nursing practice. More than half of the 

students found the attitudes towards research positive in their clinical 

placements. Students' self-evaluation of learning outcomes was positive 

and they felt able to use research knowledge. The results indicated 

improving learning outcomes during the working process of the 

Bachelor's thesis. Working with the Bachelor's thesis is an effective way 

to lead the students to use research knowledge. The results are useful in 

guiding the students through their Bachelor's theses as well as in 

developing the curriculum and working life. (Source: PubMed)  

Melnyk, B. M., & Fineout-Overholt, E. (2005). Evidence-based practice in 

nursing and healthcare: A guide to best practice. Philadelphia: Lippincott 

Williams & Wilkins. 

This user-friendly resource to evidence-based practice will serve as a 

guide to implementing evidence-based practice in nursing and 

healthcare. "Real-life" examples assist the reader in actualizing important 



concepts and overcoming barriers in the implementation of evidence-

based care; efficient critical appraisal of both quantitative and qualitative 

evidence; how to factor in a clinician's expertise and patient 

preferences/values when making decisions about patient care; chapters 

on outcomes management and how to create a vision to motivate a 

change to best practice; chapters on generating both qualitative and 

quantitative evidence; how to write a successful grant proposal; as well 

as a chapter on how to disseminate evidence to other professionals, the 

media, and policy-makers. The text also includes web-alerts that direct 

readers to helpful internet resources and an accompanying CD-ROM with 

40 evidence reviews written by experts in the field that answer burning 

clinical questions across six specialty areas: adults in critical/acute care; 

adults in primary care; aging; emergency & trauma care; high-risk 

children & youth; and psychiatric mental health. (Source: Publisher)  

Newhouse, R., Dearholt, S., Poe, S., Pugh, L. C., & White, K. M. (2005). 

Evidence-based practice: A practical approach to implementation. The 

Journal of nursing administration, 35(1), 35-40.  

Organizations often do not have processes in place to support nurses 

through a systematic approach for developing and evaluating nursing 

interventions, protocols, critical pathways, and policies that are derived 

from scientific evidence. The development of a framework to guide 

inquiry will have a positive impact on patients. This process may foster a 

higher level of professional engagement by nurses that may, in the long-

term, help improve nurse retention and recruitment. The authors discuss 

a nursing evidence-based practice model and guidelines that were 

developed by a team of hospital and academic nurse leaders and is 

practical and easy to use. This model has been successfully implemented 

across the department of nursing as a strategic initiative. Results of the 

implementation have shown that staff nurses can effectively use this 

model with the help of knowledgeable mentors. (Source: PubMed)  



Papastrat, K., & Wallace, S. (2003). Teaching baccalaureate nursing students 

to prevent medication errors using a problem-based learning approach. 

The Journal of nursing education, 42(10), 459-464.  

An objective of the baccalaureate nursing curriculum at Thomas Jefferson 

University, Jefferson College of Health Professions is to facilitate nursing 

students' transfer of medication error knowledge into preventive action in 

the clinical unit. Using a problem-based learning approach, first-semester 

students are exposed to situations that reflect the real-world scope and 

complexity of medication administration and errors. Using the 

frameworks of Failure Mode Analysis and Human Error Mode and Effects 

Analysis, student groups identify hypotheses, devise solutions, and 

develop continuous quality improvement processes to prevent errors and 

facilitate error reporting. Problem-based learning is used in subsequent 

clinical experiences throughout the curriculum. This reinforcement, 

combined with a focus on increasingly complex pharmacological agents 

and medication calculations, enables students to employ critical thinking 

skills and develop the confidence necessary for safe, professional 

practice. (Source: PubMed)  

Pipe, T. B., Wellik, K. E., Buchda, V. L., Hansen, C. M., & Martyn, D. R. 

(2005). Implementing evidence-based nursing practice. Medsurg nursing 

: Official journal of the Academy of Medical-Surgical Nurses, 14(3), 179-

184.  

A methodology for establishing and supporting evidence-based nursing 

practice is examined. Description of a clinical and administrative scenario 

serves as an example of a systematic appraisal of the relevant literature 

that had implications for clinical practice. (Source: PubMed)  

Pravikoff, D. S., Tanner, A. B., & Pierce, S. T. (2005). Readiness of U.S. 

nurses for evidence-based practice. The American journal of nursing, 

105(9), 40-51; quiz 52.  

Evidence-based practice is a systematic approach to problem solving for 

health care providers, including RNs, characterized by the use of the best 



evidence currently available for clinical decision making, in order to 

provide the most consistent and best possible care to patients. Are RNs 

in the United States prepared to engage in this process? This study 

examines nurses' perceptions of their access to tools with which to obtain 

evidence and whether they have the skills to do so. Using a stratified 

random sample of 3,000 RNs across the United States, 1,097 nurses 

(37%) responded to the 93-item questionnaire. Seven hundred sixty 

respondents (77% of those who were employed at the time of the 

survey) worked in clinical settings and are the focus of this article. 

Although these nurses acknowledge that they frequently need 

information for practice, they feel much more confident asking colleagues 

or peers and searching the Internet and World Wide Web than they do 

using bibliographic databases such as PubMed or CINAHL to find specific 

information. They don't understand or value research and have received 

little or no training in the use of tools that would help them find evidence 

on which to base their practice. Implications for nursing and nursing 

education are discussed. (Source: PubMed)  

Price, B. (2000). Problem-based learning the distance learning way: A bridge 

too far? Nurse education today, 20(2), 98-105.  

Since problem-based learning is classically associated with campus 

based, small group learning conducted over protracted periods of time, it 

should not, in theory, be well suited to the distance learning mode of 

study. Just how do you write distance learning materials which 

adequately accommodate the problem-based learning process, and which 

acknowledge the variety of problems that could be identified for study? 

This paper critically examines one distance learning initiative designed to 

test whether problem-based learning may be delivered to student benefit 

at post-registration, undergraduate nurse programme level. (Source: 

PubMed)  

Price, B. (1999). An introduction to problem-based learning. Nursing 

standard (Royal College of Nursing (Great Britain), 13(40), 48-53; quiz 



54.  

This article examines different approaches to clinical problem analysis 

and multidisciplinary processes that provide effective solutions and 

enhance individualised patient care. (Source: Publisher)  

Retsas, A. (2000). Barriers to using research evidence in nursing practice. 

Journal of advanced nursing, 31(3), 599-606.  

Barriers to using research evidence in nursing practice The nursing 

profession has long recognized the importance of research as an 

essential basis for its development. More recently, the movement 

supporting evidence-based practice has brought this point into focus. 

However, relatively little research has been conducted to identify factors 

that interfere with the ability of nurses to base their practice on research 

evidence. Using factor analysis procedures, barriers to the use of 

research evidence in practice which were perceived to be present by 400 

registered nurses working in an Australian hospital, were grouped under 

four main factors. These were accessibility of research findings, 

anticipated outcomes of using research, organizational support to use 

research and support from others to use research. The most important 

factor was perceived to be organizational support, particularly in relation 

to providing time to use and conduct research. (Source: PubMed)  

Ring, N., Malcolm, C., Coull, A., Murphy-Black, T., & Watterson, A. (2005). 

Nursing best practice statements: An exploration of their implementation 

in clinical practice. Journal of clinical nursing, 14(9), 1048-1058.  

AIMS AND OBJECTIVES: To explore implementation of the first five Best 

Practice Statements from the perspective of nurses involved in their 

development. BACKGROUND: Best Practice Statements were introduced 

in Scotland to encourage consistent evidence-based nursing practice. As 

a new initiative, research was required to investigate their clinical 

implementation. DESIGN AND METHODS: In this descriptive study, semi-

structured interviews of a purposive sample of nurses (n = 15) were 

undertaken. Content analysis was used to identify themes emerging from 



the interview data. FINDINGS: Four main themes emerged from analysis 

of transcripts: variations in use of the Best Practice Statements; benefits 

to patients; benefits to practitioners; and, barriers and drivers to use. 

Amongst participants, personal users adopted the statements in their 

own practice but enablers also actively encouraged others to use the 

statements. Whether participants acted as enablers depended on 

individual, team and organizational factors. The ability of participants to 

act as leaders was influential in determining their ability both to facilitate 

local implementation and to encourage others to regard the Best Practice 

Statements as a priority for implementation. CONCLUSIONS: This 

exploratory study highlighted examples of patients and practitioners 

benefiting from the Best Practice Statements. Such findings suggest 

these statements could become a useful tool in promoting evidence-

based nursing practice. However, implementation of the Best Practice 

Statements varied between participants and their organizations. Nurses 

who were most effective in promoting local implementation of the Best 

Practice Statements adopted facilitator and leadership roles within their 

organizations. RELEVANCE TO PRACTICE: By relating research findings to 

the literature on guideline and research utilization, this study gives 

further insight into the implementation of evidence-based practice by 

nurses. In particular, it supports the conclusion that to be truly effective, 

initiatives to promote evidence-based practice require nurses to act as 

local facilitators and leaders. (Source: PubMed)  

Rycroft-Malone, J., Harvey, G., Seers, K., Kitson, A., McCormack, B., & 

Titchen, A. (2004). An exploration of the factors that influence the 

implementation of evidence into practice. Journal of clinical nursing, 

13(8), 913-924.  

BACKGROUND: The challenges of implementing evidence-based practice 

are complex and varied. Against this background a framework has been 

developed to represent the multiple factors that may influence the 

implementation of evidence into practice. It is proposed that successful 



implementation is dependent upon the nature of the evidence being 

used, the quality of context, and, the type of facilitation required to 

enable the change process. This study sets out to scrutinize the elements 

of the framework through empirical enquiry. AIMS AND OBJECTIVES: The 

aim of the study was to address the following questions: What factors do 

practitioners identify as the most important in enabling implementation 

of evidence into practice? What are the factors practitioners identify that 

mediate the implementation of evidence into practice? Do the concepts of 

evidence, context and facilitation constitute the key elements of a 

framework for getting evidence into practice? DESIGN AND METHODS: 

The study was conducted in two phases. Phase 1: Exploratory focus 

groups (n = 2) were conducted to inform the development of an 

interview guide. This was used with individual key informants in case 

study sites. Phase 2: Two sites with on-going or recent implementation 

projects were studied. Within sites semi-structured interviews were 

conducted (n = 17). RESULTS: A number of key issues in relation to the 

implementation of evidence into practice emerged including: the nature 

and role of evidence, relevance and fit with organizational and practice 

issues, multi-professional relationships and collaboration, role of the 

project lead and resources. CONCLUSIONS: The results are discussed 

with reference to the wider literature and in relation to the on-going 

development of the framework. Crucially the growing body of evidence 

reveals that a focus on individual approaches to implementing evidence-

based practice, such as skilling-up practitioners to appraise research 

evidence, will be ineffective by themselves. RELEVANCE TO CLINICAL 

PRACTICE: Key elements that require attention in implementing evidence 

into practice are presented and may provide a useful checklist for future 

implementation and evaluation projects. (Source: PubMed) 

Strategic Marketing & Research, Inc. for Sigma Theta Tau International. 

(2006). EBP study: Summary of findings. Indianapolis, IN: Sigma Theta 

Tau International. from 



http://www.nursingknowledge.org/Portal/CMSLite/GetFile.aspx?ContentI

D=78260 

Sigma Theta Tau International (STTI), the Honor Society of Nursing, 

conducted an online survey of active RNs in the United States to assess 

the understanding and use of evidence-based practice. Findings from the 

STTI survey highlight a number of issues that need to be addressed to 

maintain expansion of EBP. (Source: QSEN Team)  

Skiba, D. J. (2005). Preparing for evidence-based practice: Revisiting 

information literacy. Nursing education perspectives, 26(5), 310-311.  

When educators are redesigning nursing curricula or developing courses 

for evidence-based practice (EBP), it is important to consider the 

essential role of informatics. recent research affirms that an informatics 

infrastructure is an essential ingredient to EBP and patient safety. This 

article provides a synopsis of the results of Tanner and others, as well as 

recommendations to prepare EBP. (Source: QSEN Team)  

Stevens, K. R. (2005). Essential competencies for evidence-based practice in 

nursing (1st ed.). San Antonio: Academic Center for Evidence-Based 

Practice, UTHSCSA. 

Essential Competencies for Evidence-Based Practice in Nursing will guide 

nursing education program revision. Development of the Essential 

Competencies was academically rigorous and has the added credibility of 

consensus from a national panel of EBP experts. Included in this 

publication are: purpose of the essential competencies, competencies for 

undergraduate, masters and doctoral nursing education, report of the 

consensus development project, description of the Academic Center for 

Evidence-Based Practice (ACE) and the ACE Star Model of Knowledge 

Transformation. (Source: QSEN Team)  

Strauss, S., Richardson, W., Glasziou, P., & Haynes, R. B. (2005). Evidence-

based medicine: how to practice and teach EBM (3rd ed.). Edinburgh: 

Elsevier Churchill Livingston. 



Evidence Based Medicine (EBM) provides a clear explanation of the 

central questions of EBM how to ask answerable clinical questions, how 

to translate them into effective searches for the best evidence, how to 

critically appraise that evidence for its validity and importance, and how 

to integrate it with patients' values and preferences. (Source: QSEN 

Team)  

Tanner, A., Pierce, S., & Pravikoff, D. (2004). Readiness for evidence-based 

practice: Information literacy needs of nurses in the United States. 

Medinfo, 11(Pt 2), 936-940.  

In this paper U.S. nurses' readiness to provide Evidence-Based Practice 

(EBP) as measured by their information literacy knowledge and skills is 

described. The Institute of Medicine directed health care providers to use 

EBP as a means to improve patient safety, efficiency and effectiveness of 

health care services. Information literacy has been identified as a nursing 

informatics competency for the basic nurse. As such, information literacy 

is an essential component in the application of EBP. The importance of 

developing information literacy skills is enhancement of the nurse's 

ability to use current best available research literature in the conduct of 

EBP with subsequent improvement in nursing sensitive patient outcomes. 

This study describes the level of nurses' information literacy knowledge 

and gaps in their skills for identifying, accessing, retrieving, evaluating 

and utilizing research evidence to provide best care for patients. The 

value of this study is to increase awareness among nurse administrators, 

educators, and clinicians of the need for information literacy education to 

enable evidence-based nursing practice and to guide development of 

supportive curricula and professional continuing education. (Source: 

PubMed)  

Taylor-Seehafer, M. A., Abel, E., Tyler, D. O., & Sonstein, F. C. (2004). 

Integrating evidence-based practice in nurse practitioner education. 

Journal of the American Academy of Nurse Practitioners, 16(12), 520-

525.  



This column normally focuses on a specific clinical practice guideline 

(CPG). This month's column deviates from that practice to demonstrate 

how evidence-based practice (EBP) was integrated into the nurse 

practitioner (NP) curriculum at the University of Texas at Austin School of 

Nursing. Processes of EBP were linked to student clinical assignments 

across core NP clinical courses, culminating in a student-published CPG. 

When students research and analyze available scientific evidence for a 

CPG, they learn to critically evaluate and logically organize knowledge for 

use in clinical practice, and those critical-thinking skills can lead to 

improved clinical reasoning and decision making. (Source: PubMed)  

Weaver, C. A., Warren, J. J., Delaney, C., International Medical Informatics 

Association, Nursing Informatics Special Interest Group (IMIA-NI), & 

Evidence-Based Practice Working Group. (2005). Bedside, classroom and 

bench: Collaborative strategies to generate evidence-based knowledge 

for nursing practice. International journal of medical informatics, 74(11-

12), 989-999.  

The rise of evidence-base practice (EBP) as a standard for care delivery 

is rapidly emerging as a global phenomenon that is transcending 

political, economic and geographic boundaries. Evidence-based nursing 

(EBN) addresses the growing body of nursing knowledge supported by 

different levels of evidence for best practices in nursing care. Across all 

health care, including nursing, we face the challenge of how to most 

effectively close the gap between what is known and what is practiced. 

There is extensive literature on the barriers and difficulties of translating 

research findings into practical application. While the literature refers to 

this challenge as the "Bench to Bedside" lag, this paper presents three 

collaborative strategies that aim to minimize this gap. The Bedside 

strategy proposes to use the data generated from care delivery and 

captured in the massive data repositories of electronic health record 

(EHR) systems as empirical evidence that can be analysed to discover 

and then inform best practice. In the Classroom strategy, we present a 



description for how evidence-based nursing knowledge is taught in a 

baccalaureate nursing program. And finally, the Bench strategy describes 

applied informatics in converting paper-based EBN protocols into the 

workflow of clinical information systems. Protocols are translated into 

reference and executable knowledge with the goal of placing the latest 

scientific knowledge at the fingertips of front line clinicians. In all three 

strategies, information technology (IT) is presented as the underlying 

tool that makes this rapid translation of nursing knowledge into practice 

and education feasible. (Source: PubMed)  

Williams, B. (2001). Developing critical reflection for professional practice 

through problem-based learning. Journal of advanced nursing, 34(1), 27-

34.  

AIMS: To explore the influence of current learning traditions in nursing 

on the development of reflection and critical reflection as professional 

practice skills and to offer suggestions for nursing education that will 

specifically facilitate the development of critical reflection. 

ORGANIZATIONAL CONSTRUCTS: Mezirow's transformative learning 

theory, Barrows conceptualization of problem-based learning (PBL). 

METHODS: Integrative literature review of published literature related to 

nursing, health science education and professional education from 1983-

2000. FINDINGS: Professional education scholars concur that specialized 

knowledge is clearly essential for professional practice, however, they 

also suggest that self-consciousness (reflection) and continual self-

critique (critical reflection) are crucial to continued competence. While 

strategies to facilitate reflection have been outlined in the literature, 

specific strategies to facilitate the development of critical reflection and 

implications for nursing education are much less clear. Advocates of 

reflective and critically reflective practice suggest that the development 

of these abilities should be inextricably linked to professional 

development and can be developed through active repeated guided 

practice. In health care, PBL based on constructivism, has been identified 



as one way to facilitate the development of these skills. CONCLUSIONS: 

Nursing learners exposed to PBL develop the ability to be reflective and 

critically reflective in their learning and acquire the knowledge and skill 

within the discipline of nursing by encountering key professional practice 

situations as the stimulus and focus of their classroom learning. The 

learners' ability to be both reflective and critically reflective in their 

learning is developed by critical questioning of the faculty tutor during 

situational analysis, learning need determination, application of 

knowledge, critique of resources and personal problem-solving 

processes, and summarization of what was learned. (Source: PubMed)  
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